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Abstract 

Culture plays a critical role in every language learning as culture and language learning are 

intricately interwoven. This paper examined the perception and the relationship between culture 

and English language learning among HND 1 students of Nasarawa State Polytechnic, Lafia. 

The study employed quantitative method of research using questionnaire to obtain data. The 

questionnaire, Beliefs about Language Learning Inventory (BALLI) was developed and used by 

E. Horwitz in 1988 to study the beliefs about language learning of beginning university foreign 

language students. In all, 107 participants were involved: 42 males and 65 females which were 

recruited through systematic sampling. The study revealed that, students admitted the knowledge 

of culture enhanced language learning but, they were skeptical of particularly knowledge of the 

English culture in facilitating English language learning. Furthermore, it is recommended that 

students require some knowledge of the target culture to enhance competence in the language. 

That is to say, teachers, parents and other language facilitators should exposure learners 

through the use of mobile phones, CD ROMS, videos, computer games, and other facilities. The 

use of these facilities could expose learners to culture in an interesting manner which at the end 

facilitates language learning. 
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Introduction 

The main concern of English language teachers is to assist students attain some level of 

competence in the target language. The target language in this research is English. According to 

National Policy on Language Education, English should be used as medium of instruction in 

formal education beyond the first three years of primary education and, it should be taught as a 

school subject. The National Policy on Language (on Education) tries to capture the multi-ethnic 

and multi-lingual polity by recognising the multidimensional and multi-lingual three tier political 

polity: the use of Igbo, Hausa and Yoruba in the east, north and west respectively. 

The Policy provides that: 

(i). Mother-Tongue (MT) or/and Language of the Immediate Community (LIC) becomes the 

language of initial literacy at the pre-primary, primary levels including adult and non-formal 

education. 

(ii). The three national major languages: Igbo, Hausa and Yoruba as the languages of integration 

and national culture. 

(III). English as the official language: the bureaucracy, the language of formal literacy, 

secondary and higher education, the law courts, and others.  

(iv). French and Arabic languages as languages of international communication and discourse 

(Ed., 1996).   

One of this policy objectives is to inculcate in school children permanent literacy, numeracy and 

the ability to communicate effectively (Musa, 2007). It is in respect of the above that, the quest 

to investigate as language teachers arises. This study, therefore, investigates the perception of  
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students regarding the relationship between English language and English culture in language 

learning. 

There have been different attempts in the development of standards in proficiency goals of 

second language teaching professions. In one of the experiments to identify a framework to 

encourage the American government to design and adopt standard-based curricula, the Standards 

for Foreign Language Learning came about through National Standards in Foreign Language 

Education Project 1996. The Standards for Foreign Language Learning came up with integrated 

goals for foreign language learning which identified the five Cs: Communication, Culture, 

Connections, Comparisons and Communities. According to Jennings (1996); Phillips and 

Lafayette (1996) and Lafayette and Draper (1996), the content standards for Culture stressed the 

need for students to develop an understanding of the cultural framework or perspective of the 

culture of language being studied in order to arrive at profound interpretation of the language. It 

is not enough to learn the language in isolation of its cultural framework, but students should 

view and understand it from the point of view of speakers of the target language (Hadley, 2001). 

In addition, culture learning is when language learners undergo “a process, that is, as a way of 

perceiving, interpreting, feeling, being in the world … and relating to where one is and who one 

meets” (Robinson-Stuart & Nocon, 1996, p.432). In a nutshell, the Standards emphasised the 

need to integrate the teaching of culture in the target language into the school curricula.  
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Language and Culture  

In an attempt to substantiate the inseparable nature of language and culture, (Matsumoto, 2000, 

p.24) says: 

Culture is a dynamic system of rules, explicit and implicit, established by groups in order 

to ensure their survival, involving attitudes, values, beliefs, norms, and behaviors, shared 

by a group but harbored differently by each specific unit within the group, communicated 

across generations, relatively stable but with the potential to change across time. 

Culture is an embodiment of the entire way of life of a people which is shared and 

communicated from one generation. In another above definition, everything is shared through 

communication which can be successfully accomplished through the use of a language. Thus, 

“language is a vital constituent of culture” (Trivedi, 1978, p.92). This has obviously made the 

two intricately interwoven. In addition, Robinnet (1978) affirms that culture and language cannot 

be separated.     

Furthermore, Cook (2008) confirms that the listener’s knowledge of the context of situation and 

background knowledge of the culture and society are critical to comprehension during 

communication. Goddard (2018) emphasises the interrelatedness of language and culture in a 

ten-lecture note identified as “Cultural Key Words”. They belong to a class of words which are 

highly culturally essential, as they are very difficult or impossible to translate into some other 

languages. These words usually convey the heritage and tradition of the people. Also, For 

instance, most communities in Nigeria consider children and younger ones who stare directly 

into the eyes of an elder who speaks to them to signify disrespect, impoliteness or arrogance. On  
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the contrary, the English culture considers this to mean respect, politeness and sincerity. Holmes 

(1995) in his book Men, Women and Politeness is another instance, where he stated that facial 

expression indicating a raised eyebrow in Polynesian culture serves as a greeting. On the other 

hand, in British Culture, it conveys surprise or even disbelief  

To sum up, for one to attain some level of competence in the language, interpretation of meaning 

during communication requires knowledge and careful attention to social and cultural contexts.   

However, Brown (2007) posited that many students who studied a foreign language, 

unfortunately, learn it with little or no sense of understanding of some depth of cultural patterns 

and norms of speakers of the foreign language. In addition, in a study conducted, Abbas and 

Jakonda (2019) on parents’ perception of the relationship between English and English culture in 

children’s language learning showed that parents were skeptical of the interrelationship between 

English language learning and the English culture. 

Evidence from the above on the considerable amount of research has clearly portrayed the 

important place of culture in foreign language learning. However, there have been debates 

among foreign language, school teachers and foreign language learners.  

Communicative approach indeed promoted by English as a Second Language, language 

pedagogy which focuses on communicative competence that encourages the acquisition of 

conversational skills and, this quite differs from literature pedagogy which focuses on analysis, 

interpretation and translation of texts from one language to another. The first situation deals with 

small c culture of everyday life, as the second deals with big C Culture of literature and the arts.  
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Now the debate is which culture should be taught? Is it the specific life style of the speakers of 

the target language? Or the more general humanistic wisdom expressed through literature and 

arts? According to Chavez (2002) foreign language learners express different opinions regarding 

the cultural components of foreign language. Some foreign language learners feel threatened in 

their native language identity as too much emphasis is given to culture. In a US class, for 

instance, some students attending a language class lamented it was a language class. They didn’t 

want culture rammed down their throats. Others say that language classroom is not really the 

place to learn about values, history and culture.  

Students who come from a modest social background may have a feeling of inferiority or 

uncertainty about their own culture and it could make them reject culture altogether from 

language classes. Those who come from a middle class background become eager to learn exotic 

cultures but reluctant to realise that they are themselves cultural beings. They view their culture 

as universal and learn other languages and culture to better appreciate their own. Indeed, other 

majority learners of English around the world are keen on learning the language because they 

would have access to a culture which they admire and lifestyle they aspire to belong. Kramsch 

(2013) suggested that we need to think less of teaching ‘culture’ than of developing in our 

students an intercultural competence steeped in a deep understanding of their historicity and 

subjectivity as language learners. This helps to understand the unique characteristics of one’s 

culture. As Kramsch (2013) rightly presents:  

Language learners learn who they are through their encounter with the other. They cannot 

understand the other if they don’t understand the historical and subjective experiences  
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that have made them who they are. But they cannot understand these experiences if they do not 

view them through the eyes of the other (p.61). 

Impacts in Teaching Culture in Language Classes  

Kitao (2000) gives some of the benefits of teaching culture:  

1. From the learners’ perspective, one of the major problems in language teaching is to 

conceive of the native speakers of target language as real person. Although grammar 

books provide the so called genuine examples from real life, those real situations may be 

considered fictive without background knowledge of the learners. In addition providing 

access into cultural aspect of language, learning culture would help learners relate the 

abstract sounds and forms of a language to real people and places (Chastain, 1971).  

2. The effect of motivation in the study of second language (L2) has been proven by       

experts such as Gardner and Lambert (1972), who assert that culture classes do have 

great role to learners because learners like culturally based activities such as dancing, 

singing, role playing, doing research on countries and peoples, among others. The study 

of culture increases and motivates learners’ curiosity about the target countries. For 

example, when cultures of the L2s were introduced the learners’ interests in those classes 

increased a lot and came to be preferred more highly than traditional classes. In an age of 

post-modernism, in an age of tolerance towards different sub-cultures, religions and 

ideologies, there is need to understand not only the other culture but also our own culture. 

Most people espouse ethnocentric views due to being culture bound, which leads to major  
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problems when they confront a different culture. To be culture bound, means just trying to 

reject or ignore the new culture. This point is also highlighted by Kramsch (2001): 

 People who identify themselves as members of a social group (family, neighborhood, 

professional or ethnic affiliation, nation) acquire common ways of viewing the world 

through their interactions with other members of the same group. These views are 

reinforced through institutions like the family, the school, the workplace, the church, 

the government, and other sites of socialization through their lives. Common 

attitudes, beliefs and values are reflected in the way members of the group use 

language for example, what they choose to say or not to say and how they say it (p.6).  

3. Culture study gives students a reason to study the target language; in addition, it renders 

the study of L2 meaningful (Stainer, 1971).  

4. These benefits aside, studying culture gives learners a liking for the native speakers of the 

target language. It also plays a useful role in general education; we could also learn about 

the history, geography, and others in studying culture of the target culture (Cooke, 1970).  

However, Sapir and Whorfian hypothesis states that, it is the structure of the language that 

determines or influences the modes of thought and behaviour characteristic of the culture. In 

other words, the hypothesis states that, language influences both thought and perception. But 

experiments have revealed that it is false. Although much research needs to be done (Hunt & 

Agnoli, 1991). 
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Methodology  

The study was conducted at the Nasarawa State Polytechnic, Lafia. It involves all students of  

 

HND 1. A total of 107 students participated that was made up of 42 males and 65 females. In  

 

view of the fact that all the participants were HND 1 students who study English as a course in 

their academic pursuit, systematic sampling was used to recruit participants. Although there was 

no official figure of the HND 1 students, the researchers were able to have an estimate of over 

500 students in all as gathered from the various class representatives of each programme. 

Dornyei (2016) suggests that in a survey research, a range of 1% to 10% of the population could 

be used as the magic sampling fraction. The sample could  have a minimum of 100 participants. 

As such, the researchers chose to use about 100 participants as sample of about 500 HND1 

students as the population. It is difficult to make random selection in anonymous surveys 

because there may be no means of identifying the participants in advance and so their names 

cannot be ‘put in the hat’ (Cohen et al., 2000). Hence, systematic sampling was decided to 

simply select after every 5th HND 1 student to arrive at our sample.   

Data collection Instruments 

The study employed quantitative research method which made use of questionnaire consisting of 

6 questions. In all, 107 questionnaires were duly filled and returned.  

The study adopted the questionnaire on Beliefs about Language Learning Inventory (BALLI). 

Horwitz (1988) developed and used BALLI to study the beliefs about language learning of 

beginning university foreign language students. Akinmulegun (2015) used it to investigate  
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anxiety among English as Foreign Language pre-service teachers and their beliefs about 

language learning in Eastern Mediterranean University, Gazimagusa. 

Data Collection Procedure 

Being students of one of the researchers, he sought for their consent and, the students agreed to 

participate after which the questionnaires were given to them to respond individually. As soon as 

they completed the questionnaires, the researchers collected them.  

Data Analysis Technique   

The quantitative data collected through questionnaire for the study were tabulated for analysis. 

Responses of respondents on each question regarding the 6 items adopted from the BALLI 

questionnaire was analysed using the mean score analysis.  

Table 1: Gender Distribution of Participants 

 Frequency Percent 

Gender  Male 42 39.3 

Female 65 60.7 

Total 107 100   

 

Presented on Table 1 is the gender distribution of participants. The result shows that males made 

39.3 % while the females had 60.7% of respondents. 
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Table 2: Questions and Frequency Responses of Participants. 

No.                            Items   1    2    3    4    5 M SD 

1. It is necessary for one to know the 

foreign culture in order to speak the 

foreign language. 

17.6 35.3 18.6 23.5 

 

2.63 

 

1.172 

 

2.63 

2. I would like to learn the language so 

that I can get to know its speakers 

better. 

0 2.9 10.7 52.4 34 4.18 .747 

3. It is easier for one who already speaks a 

foreign language to learn another 

language. 

 5.8 16.5 26.2 35.9 3.40 1.087 3.40 

4. Positive attitude and my level of 

education have good effect on English 

language learning.  

1 1.9 2.9 47.6 46.6 4.39 .751 

5 It is easier for children whose parents 

are educated and speak English to learn 

the language. 

0 4.8 2.9 35.6 56.7 4.43 .796 

6. I use mobile phones, CD ROMS, 

videos, computer games, etc. to 

facilitate their English Language 

learning.  

1.9 13.6 4.9 56.3 23.3 3.80 1.015 

Note: 1 = strongly disagree; 2 = disagree; 3 = neither agree nor disagree; 4 = agree;                 5 = 

strongly agree; F = frequency of responses (%)   

Table 2 presents the frequency of responses of participants. Responses of participants on 

question 1: it is necessary for one to know the foreign culture in order to speak the foreign 

language shows that 17.6% of the respondents strongly disagree and 35.3% of them disagree as  
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18.6% were undecided on this item. On this same question, 23.5% of respondents agree while 

2.63% strongly agree. In respect to item 2, 2.9% of respondents disagree that they would like to 

learn the language so that they can get to know its speakers better. There were 10.7% of the 

respondents that stood undecided. And 52.4% of them agree as 34% strongly agree on the same 

item. Regarding the third item on the questionnaire, 5.8% of respondents strongly disagree and, 

16.5% of them disagree. 26.2% of respondents were undecided while 35.9% of them agree and 

3.4% of strongly agree that it is easier for one who already speaks a foreign language to learn 

another language. The result on item 4 reveals that 1% of respondents strongly disagree that 

positive attitude and level of education have good effect on English language learning while 

1.9% disagree. About 2.9% were undecided on the item. 47.6% of these respondents agree and 

46.6% of them strongly agree. Furthermore, result on item 5 indicates that 4.8% of the 

respondents disagree that it is easier for children whose parents are educated and speak English 

to learn the language while 2.9% of them were undecided. 35.6% of the respondents agree and 

56.7% of them strongly agree on the item. Finally, result on item 6 shows that 1.9% of 

respondents strongly disagree and 13.6% of them disagree that they use mobile phones, CD 

ROMS, videos, computer games, etc. to facilitate their English Language learning. 4.9% of the 

respondents were undecided while 56.3% of them agree and 23.3% strongly agree to it. 

Discussion 

The outcome of responses as analysed above indicate that great percentage of the respondents 

disagree considering the mean of 1.172 that, it is necessary for one to know the foreign culture in 

order to speak the foreign language. The result presented suggests that the respondents are  
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ignorant of the fact that one needs to have some cultural knowledge of English to learn the 

English language. This affirms the findings that learners had little or no sense of understanding 

of some cultural patterns and norms of the speakers of English (Abbas & Jakonda, 2019; Brown, 

2007). 

Furthermore, the high percentage of responses and 4.18 mean indicate that respondents accept to 

learn the English language so that they can get to know its speakers better. This could suggest 

that learners are motivated in learning English because they appreciate the English culture and 

the lifestyle they aspire to be part (Kramsch, 2013) 

Subsequently, more respondents disagree that it is easier for one who already speaks a foreign 

language to learn another language. The mean of 1.087 confirms the level to which the 

respondents disagreed. Suffice it to say that, for one to learn a foreign language, it means that the 

knowledge of the culture of the target language is requisite for competence in that language. 

Confirming this postulation, Cook (2008) asserts that the listener’s knowledge of the context of 

situation and background knowledge of the culture and society are critical to comprehension 

during communication.  

In addition, majority of respondents accepted, as the mean of 4.39 confirms that their positive 

attitude and level of education have good effect on their English language learning. As educated 

people, they are exposed to the English culture. This has made them develop positive attitude 

towards the language thereby, enhanced their language learning. 
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Also, most respondents agree as the mean of 4.43 indicates that it is easier for children whose 

parents are educated and speak English to learn the language. This suggests that parents who are 

educated have some exposure and knowledge of the English culture as it would help them in 

acquainting their children with the needed patterns. 

Moreover, great percentage of them agree as the mean of 3.80 shows that they use mobile 

phones, CD ROMS, videos, computer games, and others to facilitate their English language 

learning. Certainly, they admit that the use of these facilities would provide them access to first 

hand information and knowledge which on the other hand could be referred to as authentic 

language situation.     

Conclusion/Recommendation 

In conclusion, the study revealed that, students accepted that knowledge of culture enhances 

language learning but, they were skeptical of particularly knowledge of the English culture in 

facilitating English language learning.  

Considering the above findings, it is recommended that students require some knowledge of the 

target culture to enhance competence in the language. Suffice it to say that, teachers, parents and 

other language facilitators should exposure learners through the use of mobile phones, CD 

ROMS, videos, computer games, and other facilities. The use of these facilities could expose 

learners to culture in an interesting manner which at the end facilitates language learning. 
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